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Probably one of the most stated goals of theleducational system 
today is that of -finding out where a child is, and Helping that child 
to grow. Most often, this goal refers to cognitive growth, despite' 
the fact t-hat committment -to growing as a person is as important, if 
not more important in the long-run, as acquisition of -knovtledge and 
skills. Upholding tra-ditignal s tereotyqes 'abou t wha t is masculine 
and what is feminine conflicts with a- child's growth into a fully de- 
veloped human being. ^ 

Beca-ose most ot. us learned wh^t- it is to be pasculine or femi-» 
nine before we could even think .abstractly, many of our idieas about 
sex roles are simplistic or even subconscious. We need tcf raise our 

r* » 

own .consciousness as well as our students* "about sexism and sex roles- 
in relation to expectations, behavior, attitudes, opinions and values, 
if are to help oij^r students develop fully as human beings. J 



Sexism • ^ 

' ' i 

V 



Jne word sexosm, analogbus to racism, denotes' discrimination on 
the bdSiS of sex. Although sexism usually refers .to d.iscrimi pati.o-n 
against females, sex d i sc ri mi na t i-on also occurs tov/ards n>ales\ Sexism 
ts also used to describe stereotyping based solely on sexual .gender^ 
wUhou't cons 1 dera ti pn. of the i ndi v.idual 's capabilities or potanjtidls. 

Sexism i s • I'll 1 eqal ' , / . 

The lai most likely tO'^fect educators is Title IX vt the . • 

Education Amendments Act of 1972, Public Law 92-318 Sec. 901 (a) 

.which s tates \ tha^t 4'No person in t|ie United S ta tes . s ha 1 1 , on the 
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basis of sex , .*Be .excl uded from participation in, be denied the l?ene-. 
fits o,f, or be subjected*to discrimination under any educatnion pro- 
gram or activity receiving Tederal financ.ial ^ assistance. " Wh^n^the ' 
guidelines for' this Vaw were released- by the* Department of Health, 
Education, and^Wel f ane', they did. not include provisions whi ch* cove-red 
textbooks.' The First Amendment was cited as the principal arg-ument 

agai ns t -i ncl udi ng textbooks under the guideline's. ^However there are 

^ y " • * • • • * 

at least five' states which have enacted laws or- parsed resolution^ 

prohtbitirrg the aidoption*of sexist curri cul um- ma'ter.i al s . 
Sexism and Sex Roles ^ * 



4 , • 

Our concept of lex roles is a gerlera Vi za ti'bn about the way we 

- ffave 'Observed males and females t6' bq different from, one another. We"' 
form our generalizations about'people on the basis of ' metepho-rs. and 
myths as^well as models we have observed. We have made inferences 
anc^dpav/n conclusions from what we have s'een, read fdnd h^ard. There ' 
are different types of .gejperal i za ti ons . We can* make generalisations 
bas^d on statistical informoition. For example, if we lookcrl at sta- 

tistics pertaining to the height of males and f ema 1 es ,) we ^an Generalize 

* • * • , • . - J ^' ' 

' t'ha.t il^en are tal Ter than women. ^ .Qr we may 'make ai universal gene-rali,- 

zation such as '^Living things reproduce." • Even though some livi-ng 

u things may*be u/iable or unwilling to do so., as ^ rule i t i.s true., 

^ The distinction between these tv/o types of ^ener^l j za tionsM's probably 

.a source of some of the confusion about sex Vples. 

< » ' . ' ' " 

Sex Stereotype s _ ' • ' ■ . -. " ^ . •. 



A sex stereotype is'ar\ oversimplified category about males and 

ibi 



.; 'fara^Tes v/hich predicts attributes, b-ehavjor, and psy c ho 1 o g i*ca 1 tr'aits 
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on the basis of sex\ Fo r< eVamp 1 e , 'the statement "Mqn ar^ snore ctjg- • 

^essive tTTan^ women ; ' i s |^a statistical genera VI za ti on ' ba sed on ob- 

.servatjan of behavior.* .y^However,, if, we were to expect all men to be 

aggressive, we Wou,ld be stereotyping them by deny i ng* the i r individual- 

ity, expecting the/fi to conform to a norm based on a universal general- 

izatioi^^ which is f^J^e, . . . * . '\ ^ . , 

• * * 

. Wrtat may be a^universal norm or generalization for some'may/be^ 
different for others. This type of moral notion may be a reflection - 

. of religious or. pol i t i c a f i deo 1 og i es which have different ideas about 
what the model or ideal type of person should be, or how males or 'Te- 
ma'fes should bghave. One encounters many >" types " of characters in 
r.ead^n^. If we judge the portrayal of characters to be. shallow or 
Stereotyped because they lack any originality or individuality, we ' 
are reading critically.^ If we were to look through a basa-l readqr .and 
find that the only pictures 6f women showed them" as mothers engaged 

4 only i rv--feomemaki ng , this wou^d be considered a stereotype because *i t* ' 
^does not meet the tests of ei ther 's ta ti s t i ca 1 or irniversal generali-/ 
zatiOTTS. It presents a n^native mod.el of what adult vwmen are s-upposed 
to d 0 . . \ 

. Androgyny ^ . » • / ' ^ * - ' % 

• ^Rather than viewi mascufinity and f emi ni ni ty " as m^utua^l^^ exclusive 
categories, we caa conceive of qual i ties'-as being on a continOum ^ 



rather th^Ti being "either- or". On this scale o*'f ma sc ul i ft i ty- f emi n i ni ty , 



psychologists hdve^^added anbth^ dimensipn describing human behavior: 



^ 
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r ' ■ ■ • , " 

androgyny. As distinguished from the iradi tional ly.'mascul i ne male 

>' ' ' ' , . . . 

or traditionally f emvni ne 'f emal e , the androgynous person would be a 

balance in those qua! i ti es ^whi ch are polar opposites. For example, 

if^mer^ are aggressive and women are passive, then the androgynous 

person v/ill be assertive. If , men' are* total ly independent, a*nd women' 

.totally dependen't then the- androgynojjs person will be able to establish 

interdependence with another person.^ 

^ Androgyny ddes not pertairvto biological sex roles bas?d\on physi - 

t 

.tflogy. Instead,' the term an-drogyny is'used to denote thoseXcul tur-a 1 
"attributes whicTi describe 'personal i ty traits. Too narrow a delineation 
of nrasculine or feminine boundari es- can seriously d^el i mi f a p^erson's 
potential' to be a total person. The images Df ina^es and fema'les in 
literature cont#i bate'- to our concepts of what males and ^em^les are. 



ca.n do , and how each behaves*.. T4iis 'forms a basis for our perceptions, 
and predictions or assumptions about men and women. When. we have^ 
peased to modify' our categories 'about malertess and femaleness, we are 

in effect assuming we know all there is now ab^^ut what human beings 

, 1 » 

are. When this happens, we have ceased to Jlearn. Stereotyping has 

ljmij:ed oi5r 1 ea rni ng 'potent i a V. 

Sexism in School Materials • ' ' * ' 

' Saario, Jacklin a/id -Ti ttl e ( 1 973 ) investigated sex ro^ e /stereo- - 
typing in elementary b^sal readers published^by Ginn, Harper and'Row, 
Scott Foresman, and Macmi 11 an 's^Bank Street Readers.- Books des^ig-nated 
for kindergarten through th'ird grade level wer e ■ ana 1 y zed Ch^iraeters 
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in the stories were /C 1 a s s i f i ed byage and sex and observed as to the% 

type of environment they were i n the ^behavior^ titey* exh lb i ted , and 

the type of consequences their actions provoked. Boy.s tended to show 

significantly more amounts of aggression, physical exeictioh and pro-'*' 

blem-solving ability. G'irl's we;^e shov/n significantly more often in- 

volved in fantas;/^, bein^ directed by others, and-^engage^d in making 

sel f -s ta tements , both positive and negative. Adult -males were found 

significantly more often outdoor^, or in business, while women were 

found significantly mo«;e often in the home or in the school, \nalysis 

of the stories showed that the number of fema]'e characters decreased 

as' grade increased. Thi? was a result of a decrease of child females 

and the increase of adult males. S i gn i f i can t ^s ex differences between 

both child' and adLult in behaviors, ^consequences , and environments as 

well as stereotypic portrayal of male and femalerolef increased with 

grade level . | . * • 

Britton and Lumpkin ( 1 977) reported' the results of a corapiiter 

analysis of. major chaYacter roles and career roles, in reading, literaturg 

and social s tudi e^^ seri es . This i ncl uded • over 16',000 stories in 49 read- 

ing series published 'by 20 major textbook companies covering two. periods: 

1 ) 1958 to 1 970 and 2) 1970 to 1 976. Results showed that-males out- 

nl^mbered females 4 to 1 in»major character role assignments, with as 

•big a difference as 20 to 1 times more career assignment in s^ome series. 

In a study of secondary materials, Sheridan (1975) found that in 

* * *' * 

literature antholo^gies ma 1 es domi na ted as ma^jor character's 4 to 1 . • • 



Male^ were also domi nan t ■ i n illustrations arrd as authors. # In mathe- 
'matics text's, s trfryj, probl ems involved only males ^80% or'the time. In 
history fnater^ials, there were^oveh fo'ur times\as fnany illustrations 
of males a^femafles. Women appeared to have little Or no significant • 
role in /Shaping history b^caOse few women were even mentioned. 

THus m€ find that instructional materials, and the- teaches who 
use .them urtques ti oni ngly , are promot/ng a very traditional pattern of i 



m^les and females, ignorina the U.S. DepartmeR^o^ 



behavior for m^les and females, ignoring^ the U.S. DepartmeRt*^ Labor 
statistics that nearly 37 million women, or about 40% of the U -.S : work 
force, are hQl**ing down jobs. - * • ^ . 

ti pmaivBl umen ( 1 972) described the tradi'tional ' rol fes- of the 

/ ■ V i • 

sexes vfh^^re the prirfiary res pojjs ib i 1 i ti es of women are homemaking and 
'Child-rearing, while men are res po ns i b 1 e ^ f or financial^ support of the 
fa/nily, and that women with children sho-uld not expect to have a carrier. 
It becomes quite apparent that this is the vi^w of the sexes which is 
portrayed by mbst^ basal rea'ders^ and literature anthologizes. In this 
respect the image of women reflected in readers belies the , fact that 
a. woman who does not marry will spend 40 years in the labor nrarket,' 
and that the married woman worker wqrks '^n average of 25 years. Al- 
though we are beginning to see mo^ working women ir/^readers, ^they are 
still th e ext;ep ti on . . 

Reading ma te rials p^omote*sexism by underminig basic deinoc ra tic 
ideals of freedom of choice. ,By presenting students with-only one 
pattern of life tha^t is determined pr imcir ily .by sexual ge'nder, we 



, neglect to recogni ze^-'tha t there can be greafer differences between 
two memberg of the same sex-than two members of the opposite sex. 

Stand ardi z&d Testing * . • ^ 

■ ■ * ■ , ••■ . 

One Of the primary tools of the trade for 'teachers is the 
standardized te^t. It has been estimated that over 200 million 
achievement tests are .used a year in the United .States. Withoat a • 
doubt, a large percentage of. these te'Sts are used to measure reading 
s-ki.lls. Ti ttl e •( 1 973) undertook a study to investigate educational 
ach'ievement tests in order, to determine whether these tests contri^bute 
to sex role stereotyping. She examined two Specific aspects of po- 
tential sex d]scrifni na tion ; 1) whether: there was sex bias in the 

' •'• • , . ■ • / 

language ustige; and 2) whether there^was sex ro^e stereotyping in item 

. A ' . 

content. ^ , , 

Findings .from tKis,?tudy indicated that the bias which existed 
I. , ^ ^ ^ , 

*in these tests was primarily a 'function of yie content, rather than" 

' tbe nature of the language, and could be cliangjgd if the test makers * 

desired to do so. 

It is inter.esting to n'ote that even thougtl the content and Jan- 

* V 

guage of the *ach i evement tests used to measure reading and verbal 
ability is slanted to interest males, when there are sex differences 
'they are in /avor of the females. While parity of representation 
shtjuld*!)^ the 'g6al of publishers of texts and readers, we must also 
ask fh^ question why the girls are better readers? 



Sex Diff.erences^ and Reading 



In several studies comparing the intelligence of boys and girls/ 

no sex difference has been found (Maccoby and Jax^klin, 1 974). Several 

studies indicate that upon beginning reading instruction/ no difference 

in reading readiness was 4a ttr i bu tabl e to sex ( Fel se n tha 1 1 9 70 ; . \ - 

McNeil, 1964). Yet i# studies of later readi-ng performance ^ -^gi ^1 s 

freqtiently achieve significantly higher in reading and verbal skil.ls 

(Bal/w, 1963; Gates, 1961; Maccoby & Jacklin, 1 974). * , / /, 

• y 

Several hypotheses' have been .proposed to explain these sex di f - 
ferences. These attrib^ute the ^i f f er>nces inVea>ding achievement to 
the differing rates of ma tura ti on- of b^s and girlsr reader j:ontent 
appeal for female readers, negatj^ treatment .of boyt by fema^ teachers, 
cult*ural expectations rega rd i hg th e .ma 1 e role inconsistent with the 
demands of school, and- sta temen ts asserting ttiat the* school is aT femi- 
nine institu.tion inconsistent with thie role. (Dwyer* 1 973) 

Xul tura-l Explanations 

■ Since the early 60's, researchers such as BaloJW (1963), Gates / 
[ ' . ^ 

.(1991) and Weintraub (19^6) have be§n suggesting that there are non- 

* ' ' * y — ' ' * 

matura tional ! en vi ronmeh ta 1 , . and cultural factors, and particularly . 
different expectations f or ^boys and/girls whjch influence their f 
reading achievement. ^In^er critique of the 1 i.tdra tiire Dwyer ( 1973) 
cast doubt on studies which proposed that sex dif'ferdnces in reading ' 

Were due to' ma tura ti o na 1 development, reader conten^t, or female 

{ ' ♦ ' ^ , _ ' 1 . ^ • - 

"-tB^rrtTFT ^T-scriTTrfTrjtlw-a^gajrYrst^'^^ q^e^rs^sugges'TTTrong^ 



*^^>t+rat tp; a large extent the ma 1 e' rol^ , la t le-ast^as parcei ved,^ B'y male 
~ childcen, is i-r>conip^ti;|?1 e-'wi th ^achi everaen t in re-adia^. * 

.Th'os,e h^pothG^s*^;,^ ^ich car b6 categorized as physiological or 

- ' ^'**r^' . ' ' ' ' ^ ' 

maturati orva^ , areP a'l so ';<ial 1 ed into question when one examines cros's- 

cultural 'slniS'iiS^. o<fj>.€%^i7igT^^ 'I'n'd s'tu'dy cohcfuc fe-d^by ' . 

f reston- ( 1 962) of reading achievement of fourth an.d sixth grade boys . 

* » * 

' and girls i n** Germetny , boys- werp,/bun^ to ac hi eVe 'hi "gher in- reading., 
Preston suggested that this f j^nd i ng m>gh t be explained by the presefjce 
of more mal e, teeTthars and that the act of readin:q is more closely 
€i?so(!1 a ted" vii th^ the ^pal e role in^Germariy. , / ^ . . 

Johnson (1973, 1976) compared the reading achievement of bo^S - 
and girls ia four Eng^*||^ speaking countries:- Uaited States, Canada^ 



-^raat Britain, and Nigeria. H^found that boys outperformed girls 

iftGreat Britain and Nigeria,' wh^le<^'irls a ch ineved bigher'in thje 
- Uni'ted States arvd Canada. Johnson explained his results by sugge'Sting * 
. several explanations including teacher, parent^and societal e)n3ecta-' 
tions regarding sex appnopriatd roles. which vary from n^atTion Jto . nai||^on / 
He also mentioned tliat ^here is a larger pVoportio'n ^of male to female 
teachers in.Engla'nd arid ' fltger i a . * ^ - 

In an articl e , comparing r*eading achievement on an international , 
scale. Downing ( 1 976) summari zed ^the results of many i nternatioVial - 
studies in reSidi ngH ' 'fle concl uded" that sex differences vary f^rom , 
country to country. This gn'Ves supf)*ort to the i*de?a that soxtiaL ariji 
, cu1tura,V expec ta ;|i ojis, fjgtfjn pa^rfents , teachers and the general i:ommuRity_ 
* determines which sex 1s-supef^ior in, reading. , ' - 
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. ^Separate le^j'Classe^ \r 

l)^ere have 'been a nuirtber-of studies whi cfi ^have' separa ted' boys • and 
-gir.ls into-di f*f erent groups' or classes^ in ord^r to elimvn-afe sex dif^ 
f€re*nc6s. The underlying assumption in these stud.ies h as* bee.n' tha t 
.the iJif ferential behavior o"f boys and -girls demantls differences in 
.instruction. Tns'^truction is ^baSed on what ?otiety, .and^no cloubt the. 
children, s^ee as masculine and f em1 n^ne jnddes of behavior which con- : 
'far*ni to traditionoil sex- Vol e s tereo/type>7^4^M ^ r 

Separate ^ex. classes may in thems^ vesl^orfs tVtute' a"] b ia^' agai ns t 



girls by removing the'm fram th'e more socially powerful group of male, ^ 
compapy^ When girls are , segregated into all-girl groaps , their achieve- 
ment, and- even their attitude', te'nds"", to decmpe. Clashes jr groups ' 
.^WTth only one sex' rei nforc.e traditional 'sex appropriate beh«v,i6r, in- 
cluding to tKeir det^rimejit^ passjivity in females ' (Wal'ter; lH^l Wya'tt, 
1966) . ; ^ ' . ' . > ' . ' * ' 

. While so^e t)f the research on separate sex i ns'truc f\i on haselimi- 

. nated sex differences in,.reading, t-he 1 ns toic tional differentiation 
• »^ *" * * 

•''^suisists of ' devel^Dpi ng cuVr^tculum base# x)n m^ascul N^e prototypes 

• ' 1 \ " 

.'(St^nchfield, 4973), The researchers justify 'thi s action By claiijiing 

that cla^sr-oom r^aterial?, rul.es and beha vi ors'' ^re feniinine oriented 
' which presents-^ sex role conflict* for males. . - ' 

Stanj:hfteld 'has done research on^ separaite ^sex.^^s trucii on in 
reading fq/ over ten years. S>he:has cited some personal%ty. differ- 
^^ncAs ^<t>e tween 'girls and bqys thse'rved during thjs period. She stated . 
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thaft gi»:ls are more al^aptable, adjusting rtiore easily. than boys, to new 
stimuli. Boys were more i nner.-di reoted , more aggressive, and less*"*,* 

confor-mi ng,, and -more easily bored thati girls. . | ^ . 

^ ^ ' " ^' ' ' * 1 • '/ 

/-.^ pol arfzi-ng personal i ty trai ts through differential insjtruct.ion 

' • * * ' \ ' ' 1 

we are • a.dheri ng;,to the traditional roles of thd sex and depriving cliil 

' ^ ^ . * ' ' ^' ' . j 

dren of the opportunity to develop in a mentally healthy way with both 

• * / 
mftsculine a n^ feminine characteristics. * v y 

/Learning to read is. viewed as a feminfne activity presenting 
' » * - » *^ 

more rol e' conf 1 i c.t for males, especially d isadvan ta gecjvmali^s^. Tif i s 
roTe conflict CNan be reduced' when more' i mpersonal means of instruction 
are used (McNeil 1964 Fl etcher & Atkihson, 1972; Dwyer, 1973). Th6 
question which remains to be ask^d i€ whether it is ethical -to change 
instruction in reading for both sexea so that boys* improvement occurs 
without aiming for the Ib^ig range goal of^ removing sex s J:ereo t/pes 
fro.m academic learning. No docrb-t-]most educators would support th^e ^ 
i dea ^ that pr^U^id i ng alternative^ methods'of instruction, available to 
both* sexes, is the most desirable v;ay to provide for i ncTi v i-du,al and 
sex differences . ' ' . * 

Teacher Discriminatibn^gains t ELoys * . » 

^There are those who ffaye argued that not only are the Schools 
more suited to females, 'but that femal e . teaches are not suited to 
teaching boys and even show discrimination against them. These pro- 
ponents argue that more mal e 'teachers would increase the achievement 
of bqys in rea'dingi With respect to treatment by teachers,' a rev.lew 
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•of many studies indicate that while children may perceive moy negative 
, treatment during read.ing Instruction, observational dVta indicated no 
signi'ficant di f ferences. i n the way teachers treat boys 'and, girls ' 
(Davis and Slobodian, 1967 ; Good and Brophy, 1971).' Lahaderne C1976,) 
reviewed the findings of eight studies i n v-es ti ga ti ng the interaction'^ 
of male and fem'a^le teachers with students and stated that male teachers 
may be even more- biased to same-sex students than female teachers. *In 
their extensive review of studies involving sex of th-e teacher anjd 
s.tuden ts , . a hd in j:heir own research Brophy and Good (197,4) concluded • 
that the ^sex of the teachen was largely i rrel evan t ^i n explaining sex 
differences in student Achievement. ^ . 

' With respect to cr i ti c i sm an^t p 1 s e in the c-lassroom, severair 
stud*ie? have revealed that' boy^ receive significantly mor^ er-ittcism 
and pega^tive comments from teacher^ ( Fel sen thai-, J 970 ; Jackson anci 
Lahadejrne, 1967; Sheridan, 1977). There \\ also tn^iication from 
a v^ariety of studies that boys recei ye. more praise ^rom teachers as. 
well (Felsenthal, 1970 ; Brophy and Good, 1 970 ; Eye rs ton B rophy and , 
Good, 1 972). However itwas'noted that -much of the teacher c ri t^cj* sm ' 
and praise was directed toward high and low achieving boys: the high 
achievers receiving praise and criticism^,, the low achievers receiving] 
critici'sm. ^n a review of eight studies which investigated the 
acfvievement of males with male tea,'chers, Lahaderne. (1 976) concluded 
that none ^found a significant interaction between teacher jsex and 
..the achievement olF males. 

• I * . 
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Broptiy a^jd 6.ood (.1974) Cited other areas/ Where s^x of the student 
•J . , " " • ■ " ' ' ' ' 

'is a factor .i »} s tudent- teac.her i nteraction . . They maintain that 

% : • ' ' • ■■ 

teachers overestimate tho^fJo ten ti al achievement of >oys»aad have / 



lower expectations tfean/for girls of ecfual abi.lity. Th-ey also state 

^ ^ fe' ^ ^ • ' " * • ' ' 

that teachers have mpre negative sttitudes towards boys, particularly 

rtfiate.d to their behavior in the classroom* 

Txi sumriiarire the research on sex differences related to achieve- 
ment, teacher sex®y s tuden t , t rea tmen t , and sex roles', the da-ta support- 
vng- the hypolt+fesis that female teacheK^f^'^di scrimi nai:ie against boys while 
m^^^ teachers Tiave i poifitfve effect on stud-ents' achi evemejit , appears 
weak. ' ' • ' 

The mos t ' substanti^al'-research to explain student sex differences 

tn agheivSmeht'appear to lie in the' area of sex rol e, expecta ti-ons 

whi ch'present a. conflict, particularly for boy.s*!. This conflict occurs 

% ^ ' .... * , ^ 

because the'^tr^di tiorral mal? role which our society defines as ag^res- 
S'ive., active, i ridepeiiden t , dominant and 6b j ec t-ori en ted , is inconsis-* 

.tent w4th the demands of the school classrbom.- In this/sense the * 
traditional f ema 1 e .y::,pl e : passive, submissive, dependent ,poiI i te , 
tactful* neat» conforming," and person-oriented is more, cons i s ten t with 

•the demands of the- classroom. Thus thfre is less conflict for fema.Ie3 
between sVoiejtefl and classroom expectations. ' ' * ^ ^ • 

'Having tj^n a look^at the theor*ies ^s^urjroundi ng s.?x role stereo- 
typing ^Vemus t now ask ourselves what these theorifes'^^a^Tan in actual 
classroom pr'ac ti CjB . Wha t can teachers do to change those arttitudes 



wWch are sh^'wn to narrow perceptions and' limit grov^^th of individual 
human ' potenV.ial in the child? How can t^^e classnoom become a plaice 
»vyhere children are encouraged to develop, a brocid range of androgynous' 
traits as wel*! as- skills of critical thjnking through reading, viewi>ng 
and discussions. , * ( 

In the follov^.ing sectiorts you will find activities designe<l to^.* 
rgiise consciousness of sex ro^le stereotyping i.n teachers as w6ll as 
elementary and seA)nd^ry students. By participation in these ac>|:vyi- 
ties and following up^with stimulating discussion, yau and your s'tu- 
'dents wi 1 1 . become, more aware of thpse subtle pressures which f^m 
h1(JxJ6n curi^iculum. 



JEACHER ACTIVITIES -^fJD .E)tERCI-SES 

The. f dl lowi section is intended for pre-seVvi ce 'or 
^n-service sessionis with teachers 
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Gbjecti vg.: 



General^. Di souss i on Questions 



The following qu^stfWs arg intended , to hel p .teachers become • 

^. "-^ ' ^' ■ • ' ^ ' . ' 

jnore-iaiw^are of the i r ^own "va 1 ues -and be! A^f« ^regardi ng^i s su>s 'Wh i ch 
• * ' . I • , .1 

are in a.s'tate.of change. Pher'e *^r e 'nq right anawers. -TJiie purpose 
is to i^§sis,t'irt ,the clairi f'f»c-a't1oh of id-eas which, may not Have been 
iCons rd-^r^ed cpns;:i-ou^ iV -or. a t a/i ^atJuO-t .1 eye! . / 



procedufej . m. - * ' ^ 



, • " Establish a ghoup 'of • b'etwe'an five aijd. eig^hi people. One person 
' ' shojj'ld te/des'ighale^l , as a' facilitator; The^^ro'le of. the facilitator ' 
,\s;.to s>ee^'that ea^oh /fier-s^n^.^n. ttie'^rillP gi^fe^^s or ' her' opi nion 'In re- 

V , 'f » ' , *. ' ^ »* » . ' ' t 

sponse ttf^^tfih qiifef'^^tloh. befo-r*e;.pr"oceed4ng. to tne^ fiexc question*- The 
f|ici 1 Abator a-h^jki^d 'al s 0 Jf'i'/ig, tlVe di 5cus-6.i b(1, back to fdcu-s if it pro-' 
%ceed.s i,nto eX'C^'ss,ive d i gngss i o h Wh i^le ^pejr^.oria-'l experiences d,re 

yalu^bTj^ 1 n "^r'e.lA tfijg a'nd/ r:espojn4tng'>t6. a questfdn the facilitator 

. 0 s' ' f • • * * * • ' 

rfeneds'to e'xerci s e.^g gd^mefi^t r'egaVd.in^ tim$ accordfed to the .'speaker, 

and the rel»^vancy.^of* tii%? «xpe^;ience,^t(l th^e. flues ti on . , - 



r 
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A ' Who .should b'e responsi-ble for^ maki a.g Hhe^ important decis'iojis 

*\ . " in"*4:he fami ly? . . . ' • ' 

^ . 2-^ Vho hsKS the -major rea^Ofis i bi 1 i ty^ fpr^riisin^ children?. \ • 

. ' ■ , 3;. .Xa^n- a' marrialge^work 'iY tK^* worrvan is smarter than the rtan? 

I.f the* man is smarter? If:shQ^has a better education? Salary? 

4. Would you rather work "for a ma n. or* a -wonran? 

5. .When dating, who ^should pay? When, if ever, should expenses- 
^ be sKar^d?- . ' 

Shogld little boys' be allowed to.play wit^ dolls? 

Should women ever ask men f^'dates? Under what circumstances? 

. 8. Should boys be taught to cook^ and sew?' ' - " ' ^ 

9. Should igirls be taught, ^jnechani cal ^ills?^' 

10. Under what circumstances is it acceptable for a woman to post- 
pone Ker career? For a man to postpone his career?^ ' 

11. Shouldamcirriage bean equal* partners hip? ^ 
12,. I.s i*t nfe^essar^ for 'one person In ^ marriage to be "boss," 

13. ^^^^e wqmen equa^ to men? ^ 

14. '* Sho*lld boy?^an<1 girls be treated the same? 

15. -Should men and women be, paid equally? ' - - . 
15. Should mar)ital status ^be cons 1 dered ' i n employment? 

^17. Should^a worrlpin be hi-red over a man wi th equaf^ual If ications? 

18. Shoukl alimony be abolished?* 

,19. ShoCild there be divorce insurance? 

20. How s,houl*cl responsibilities fo r 'housework (inside and outside " 

the house) be determined? ^ • 

# • «. 

21.. Should women with p-,re.-s chool children work outside the ho*me? . 

'22* Are there anry occupations more appropriate forr only, one sex? 
Which? . -^^ • 
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• ■ .*• Textbook Analysis Worksheet ■ - 

Objective:* ' . ' ' ^ ' . 

* 'The Textbook Ana 1 ys i s# War ks h e^t^s ^" i n tended as a Checklist for 

< ^- ^ ' . ' . ^ ' 

evaluating elementary readi ng .textbooks to determine whether t+iere 
i'S an adequat-e representation of, wonien of all minority groups. 

•ly^^^ure: ' ✓ 

^Select the grade^l evel (s^ reader viith which you are most* v 
f amf 1 iar. If youare not. fa miliar wH4;^ any / select one a^t random 
and read' the^entire book. Each story^^in th^ textbook should' be 
'tallied once according tovthe spx ancf ethnic group of the main 

;^ character. ^ The main chara^: ter .i s the person who is the major focus 
cvf the story makes, the decisions, or arou^nd whom the action of .the 

v^story takes place. There are seven ethnic. and racial categories 
following the classifications: Bo3^.,^Girl, Man, and Wo<na/i . These: 

' categories are: ^ ^ . 

1. Caucasi an--Th is categt)ry includes persons of Western 

r * European origiri such as -Anglo-Saxon , Scanda na vj an , and ' 

Germanic . - \ . . 

2. Biack American--This category includes people of African 
dVs cent. 

Spa-ntsh Surname--Thi s category i ncl udes those persons 
- whose origins are Spani sh Mexi caTn ,^ Puerto Rican, Latino 
and o^'her Spanish speaki^rig ' countries . 
; 4. Asian Ameri can--Th i s ^ca teg.ory includes persons of* Chinese, 
' Japanese* Filipino, and other Asiatic origins. 



c 



^ 5. Native Ameri can- -Thj S' ca tegory- in.cl.udes persons of Indian 
^ ' and Eskimo origin. - ' . ' * * . 

6. • Ethnic Mi nori^y- -Thi s category includes persons^frofli ^ 

Southerri Europe such as Ita-ly and Greece; Eastern * ^ 
Europe, th£ SI avic^ countries ; MiddVe Eas tern , Semi ti c ^ ^ * 
peoples, and others not previously men-tioned . ^ 

7. Foreign Na tional i ty--Thi s category includes stories . ^' 
about people who were born and live in foreign countries. 

For ea-ch main character indicate the envi ronmen t where ^ that 
character i's predominantly shown. Also indicate th? "bottom line" 
behavior which t^hat character usually exhibits. More than' one be« 
h^ivior may be chec'ked for each character. When more than one main 
character of the same sex shows the same' behavi or , count it only once. 
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As you read through each story, whenever a ny character is shown 
in an occupation or career, list that career- page of the checklist. 

% A 

Mark each career only once for each' sex an'd , ethnic group no matter 
how many times it is mentioned for that sex and ethnic gro^p. 

Count up the total number of careers mentioned for male anci 
compare it to the total n^imber of careers mentioned for fe^nales. 

Examine the career options offered for ethnic and racial groups 
to determine whether such groups are portrayed in. a variety of pro- 
fessions at different Aonomic levels. 

To find the ratio of stories ^p^een males and females add the 
total. number of stories for males (Boy, Man, Male Animal, Male F-olk» 



Fiprftasy, and'Male Biography) s^n^ compare it to the total number of 
Stories for f emal es ^( Gi rl , Woman, Female Animarl , Female Folk Fantasy, 
..^and Femal e Bi o'graphy) • If 'desired, percentages can be computed which 
Will indicate th^e proportion of eacR ethnic group repres ented .i n the 
Stories • 
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Textbook Analysis Worksheet 



Title of Book(s) arvd Level (-s) 
Publ isher and Date: 
Grade Level : 
MAIN CHARACTER 



Box ' 



Caucasian 



Black American 



Spjinish Surname 



Ajlgn American 



-3^ 



Native American 



Ethn^i c Mi nor i ty . 



Foreign NationaTity 



Tota.l 
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% 



Girl 



Caucas i an 



Black American 



^paryish Surname 



Asian American 



Native -American 



Ethnic Minority 



Foreign National i ty 



Man 



Caucasian 



Total 



BlacK American 



Spanil^h Surname 



As-ian American 



Na ti ve Ameri can 



Ethnic Minor;! ty 



Fo^ei cpn National i ty 



TotaV 
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Woman 



Caucasian 



Black American 



Spanish- Surname,^^' 



^ Asian AFieric'an 



Native American 



Ethnic Minority. 



Forel gn National 1 ty 



Total 



Male Animal 



Total 



Male Fol k * Fantasy * 


-f^ 


Total : 


Female folk Fantasy 


— *^ 


' Total': 


Male Biography * * 


f 


To'talf 


female, Biegraph^y 




, Total : 


Boy ' and '"Girl 




Total : ■ 


Man and Woman 




^ ^ Total : 


Neu-ter AnimaK( referred -to as "It") 




^ • Total : 


Facl; Stories 




-TotaT: 


Poems * , ' ' 




- -■ '" Total : 
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•E.nvi ronment and BehjtVior of Mai r.' Charfcterfs? ' 

' Male. -, . Female. 

\ ^ • \ ^ ^ ; • 

Environmefnt ; • , . ^ * ' , 



Indoors 



Outdoors " • ^ % • 






- — = — ■ — ^- 1 

< . ♦ , ■ ; ' . 

Behavlot of Main CharacterCs) r " 
Aggression , ' , 




IL 


• %^ Physical exertiq^P' 






Problem-solving ability 


• * 


> 


Jndep'endence 






Engaged in. fantasy / . 






Bei ng wd.i rected "by Others . , ^ . 






* P^s^.ivity, dependence ^ ^ , ; 






. * Imcompetence ^ 

— 1 J — 7— ■ ' 







Careers Shown for Males 



Spanish As i an 

Caucasiag \ Black Surname > Ameri can 













■ 
















% 


> 







9 








* 




f 






















• 










1 


f :^ 






* V 1 








\ i 

: \ — 




































* 




■ 


— 














\ 




7— 
















» 








• 


• 


•— — - 


















« 




^y—. — 


















^ \ 


















































Total : 


'Jotai: 


Total : 

• 

< 


Total : . 



Careers Shov/n for Males -c'Cont} 



Native 



1 , 
2, 
. 3 

4, 
5, 
6, 
7, 
8, 
9, 
10. 
11 . 
12. 
13. 
14. 
15, 
16. 
17. 
18, 
19 , 
20. 
21 . 
22. 
23, 
24, 
25, 
26-, 
'27, 
28 
29- 
30 
31 
32 
33 
34 




Forei gn 



\ ^ 

















































. 










































n 




«— 










— 


— 


' ^ 


* 




T 










1 ; 
















: 














































« ' * 






1 








• 






Total : 

4*' 


Total ; 


i 

Total: 
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• Careers SViov/n for Fetial 'e s 



Caucas 1 an 



1 / 
2. 
3. 
4. 
■ 5. 

5, 
7. 
8. 
9. 

10 . 

n . 

1 2 
13 

U. 

^B: 

• }9. ■ 
20/ 
?J.. 
22. 
23. 
24. 
25. 
26. 
'27. 
28. 
29. ■ 
30. 
31 . 
32. 
33. 
34. 



Black 



Spanish 
Surname 



As i an 

Ameri can 







-> . , } 




















^' \ — • — 

— ^ — I 


- 




- 


> 






























• 






^ — 












T 

* 








A — 




• 




1 , 


































— . , A_ 














T 

, 








0 6 




' — T— ; 














\ 


^T-^ 


1- ' ' 














i 

t 


1 




' * 










V 






































« 












♦ 


t 
















TotaU* 


Total-: 

♦ 9 


4 

Total ; 


Total : 

0 ' 



Careers Shown for Females {€ont.> 



Na ti ve 



E thni.c 



f 






1 












^ t 




























t 








i 




— 






















• 


















- 


A — 








■ ^ . 1 




■ 


y 






. — ^ — . 


/J 




■ 






















'-^ ^ 






*■ k- 










































T 1 








Tota 1 ; 


Total ; 


* Jotal ; 
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..Teachfer and School . I nventpry 
Objective: . - 

• The purpose of* this inventory is to determlrve in v/hat subtle 
ways'sex rol e 's teraoty pi ng influences the education of boys and 



^irls. 

• ♦ 

Procedure: • * 

Pass out a* cx)gy of the Inventory -to all teachers in your 
school." Cc^llect them and tally the results. In a l^j^ group 
session report'the results, and d.iscliss wKy 'there i^e*.d>f ^er*ences 
perception on some of the questions. Ask for s pect^.v^^ef erences 
when discussion Is taking place. ^ ^ 



/ 

m 



f Teacher & School' Lnventory 



1. Do .teachers have , different expectations 
for b6ys'ancf girls? i.e. grades, 
behavior. 

t. Are classroom activities or groups 

assigjie*d on the basis 0/ sex? ^ ^ ^ 

3. 'Are i nst^ructional ^or r&creational 
\^ gam^s assigned on t\\e basis of seX? 

Do. "teacher^ use diff/rent methpds of 
reward and punishment for. boys' and 
g i r V.s ? . 

5. ' 00 teachers describe and/or prescribe 

behavior on tfve b^sis of sex?* i.e. ^ 
"Why don't thel girls bak.e some cakes for 
.*the cake sale'?" "Girls do not hitV 

6. Is there sex roje ster^^-ty^Sing in ' ' 
Curriculum materials? 

7. Are any courses Segregated on the^ 
ba*is of sex? ' 



8. Does th e- curri cul um include materials 
which show womervin a positive light. 

9. Are boys and girls encouraged tb , 
pursue non- tradi ti onal careers for 

* thei r sex? ^ ' ' 

lb. Is there an equal number 'of extra*- 
curhicular activities & sports 
available for boys and girlst?* 
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EXERCISES FOR ELEHENTARY. STUDENTS " 



' •' WHAT DO YOU THINK? 

Objective: i To determine sex Aole stereotyping in children's 

attitudes' ' . ^ 

Material's: Student Attitude Checklist 

Procedure: ' • » ' 

1. Pass out Studen^t Attitude Checklist. Ask children to 
put'a "check in one column aftpr e^g^ s ta temen t . Read the check- 
list. to the students repeating each activ-ybf twice. 

^ .2. Discuss the answers to each activity. Have children ex- 
plain their reasons for answering as th^y did: Ask them under^ • ^ 
what conc^itions would'it appropriate for a person of either 
sex to perform the action. ** * ' • 

.--to llow-up 

{ - ^ 0 * . * * • 

Following the discussion as k r i f a ny ,on.e -ever woul d change 

any of the choices he or she selected, a*nd have the person explai 



why 



9 
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$T6DENT ATTITUDE CHECKLIST 



Put a check after either "Boys", Gi"rls", or "Both" depending on 

. . • ' / • • 

who you think should perform the following activities. 





Gi rls y» 


Boys 


Both 


Cooking V 


/ 






Sewing 








Taking, out garbage 








Crying 


1 






Washing dishes 




* / 




Wearing jewelry 








Babysitiing 








imbing. a tree 


• 






Playing baseball 


• 






Hitting another claiVd 








Ki ss ing mother 








Going camping ^ 









Getting jnto a fight . ^ 








Kni t ui ng * * , * 




* 




Helping mother around the 
house , 








Kissing father ^ 






— ft.- — 


PI ay i ng f ootbal 1 ' ' 








Asking a person for a datfe 








^ '4 * 
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ST#OENT 

> 


ATTITUD€ ^CHECKLIST (cont''d.) 




i. 










G i r 1 


D u jr J 


Both 






Wearing a v 


'Jig ■ 








* 1 




TaJcing home economics in 


.~ ^ 1^ _ a. n 

school 












TaJcing shop in school ^ 














Ironi ng clothes ' * 







• 




i 




Setting table for dinner 














Cutting the gr^s's 


r 


* 




^ \ r— 






Shoveling the snow 


1 

V 












Dbing gardening 


T * ■ 










♦ 


















Raking the 


1 eaves 














Playing basketball 


















i— 






• 






Embroidering 




i 










B€fki ng 
















Going f i s h i 


' ng 















Fl y i ng, a^ 


^te 












• 


0 

i 


/ 


» 

/ 


— f ■■ — 




: 


• 




9 


\ • 


} 

s- 




• 


% 






i 


t 








• 






\ * 










• 
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WHAT'5 YOUR SCHaOL LI.KE? 



O'b jecli ves 



Wa teri al s : 
Procedure : 



To ^de termi ne the cHildren's perceptions of sex 

0 

role stereotyping in their classroom and school 
Interpret information collected and devis^^ 
.probl em-sol ving strategy ^ , . . 

Children's School Questio'nnaire. 



Pass out Children's School Questionnaire. Ask children 
to fill out the questionnaire based on who they think usually does 
the. following jobs." Indicate that their answers can'refleqt wh^t 
tTiey Xave experienced in other classes or grades, or what they see 



happening arou-n'ci them. They are to put'a check in the column* 
"Boys," if boys usually do a job, "Girls" if girU usually do a 

'job., or "Both" if both boys and girls do a job abou t -evenl y . 

For example^: Wh i c h 's tuden ts wear ri bbons^ in their hafr? 
(Pause for answer) After this question you wcfuld, put- a checj< 
under ^"Gi rl s " if you think that mostly or ohly girls wear ribbons 
i n thei r ha i r . • , 

2. Read the questions oral"^ to the class-so that all children 
aro^bl e l;o ^respond regardless of reading ability^. Tell tbe chil- 

^dren not to put their names on'the questionnaires, and that their 
responses will be an*onymous. 

. ^ \. Collect the questionnaires and assign small group of stu- 
dents to tally the results^for each question and^resen* the-results 
to the tl^ass. Giv^ them a blank que-stionaiiire on which to record 
their tally. 
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Day* 2 ' \ 

Procedure: ^ * # . 

1, Have the group' present the results of perceptions regarding 
performance or jorbs. Job by job* ask for discussion,. 

2. Raise the following questions to those j^obs which a^re 
pereedved to'-be performed by mostly one sex, 

a. What reasons^ might explain why mostly girls to^" boys) do 
this job? ' ' ' \ 

b. Does everyone agree that o;nly bbys (or girlsj do this job? 

c. Why do diff-erent people think di f f erent \thi ngs ? 

d. Should only boys or girls perform this job? 

3- Ask students to propose a-Tfrategy or strategies so thatj^ 
both boys and girls perform these jobs in the classroom. Have them 
set up the conditions under which they would implement this strategy 

Follow-up • . ^ _ 

After some ti.me^has el.apsed, readml'ni s ter . the Children's 



hool Qu^^ ti.onnai re to deterrtiine how well their problem-solving 
"a tegy worked . ' > 



Teacher's Questions ^ ^ - ' 

r 

CHILDREN'S SCHOOL QUESTIONNAIRE 

!• Which students does the teacher ask to carry book-s?' 

^ Which students help. serve food in the lunchroom? .A 

^ 'Which s tjuden ts -move desks, chairs and other furniture?^ . 

4»' Which students set up and run the filmstrip and movie projectors 
for the teacher? , - 

' . ■ • . ^ ■ 

5. Which students straighten the bookshelves? ^' 

' 

6. * Which students g^t more praise fr*om the .teacher such^as the 

teacher saying^"you do nice work, neat work, good work?'' etc. 

7. Which students seH; up chairs for special programs in the- 

gym? , . -. * 

8. Which students help in the school library? - * ^ 

9. Which students ' tutor other children and help them in their 
work? . ' 
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Children's Form 



Jobs 



Carrying ^ooks 



Boys 



Girls 



Both 



Serving Food 



MofT desks, chairs & 
furniture 



Run fil ms trip 'and movie 
projector 



5'traiflhten bookshelves 



Set* up chairs in the gym 



Help in the school 
library 




Tutor other children 



WHAT DOES YOUR READER SAY 



Objective: To determine the extent of ^ex rol e s tereo'typi ng 
'\ ^ ^. in the cl ass room' readi ng series . • • ^ 

Materials: Paper, pe,ncil; basal readers , Worksheet 
Procedure: , ' ^, . 

- K Have children fill 'but .the , Textbook Worksheet on a 
.basal^fnjy er which they ha^e t:ompleted.^ Hhe^class ma^ be divided 

into as many groups as there are chi Idren -Veacli ng on ^^fe/fent • 

1 evel s . • *# 

*..2. Explaill that th^-tnain character is the n who is the- 

most important person in the stor^.. The children are to record ' 

the spx of the mai n ^character in. each stor^of -thei r reader. 
, 3.: Th^ey ar*e also to tally the -number of pictures of ea^ 

sex. pi cture has J)oth« boy^ arTd.''gi rl s , they are to decide 

who is the most .irwDOrtant personam the picture, arid recori^ the- 

picture based on the sex' of that person. ^ In a word or two th6y 

' - ^ . ' • - . ; ' / ^ • 

should describe "wha t kind o'f action i±at character is' perfo^fming. 

J ^'X:/^^ ve 'each df- the groups, report their results ar>* tally the 
to tal^'number in' each category across all books. 

5. Raise the *f o 1 1 owi^ng ues t ions V ' ' 



a. Ar.e- tlVfere as many stories about boys at girVs? Men as 
.Wom^en? ' V ' *\ > ' 

Shpuld there' be -an -even number of stories about-boys. 
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c. tiow are boys and girls ^the same in these stories? 



. . How . ar e th^y d1ffere>r 

d. How. are men and woTnen the same, or' di f f eren t i n these 
'stories? ^ ^ « 

e. "Ar^ the children, in these stori§s like you and your 

f r.i ends? . , \ . . * 

f. What kind of changes waulld you/like to s'ee in your 
reading booJcs? ^ ^ ^ 



Follow-up • \ 

Write a lette^ to t*^ pub 



ycKii?. worksheet. Tell the^libli 
in reading books. 



jk^e 



ev repo^rting thfe findings of 



what you woul d 1 i ke to*. 



■9. 

I 



♦ f 
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Textbook Worksheet 



of Book: 
Nfain Character 
■'Boy(s) 



fiunrber 



■ * Girl(s) ^ ^ , • 


Mary 










Woman - . ^ 




— = — 


- C- 




Other ' 










• ✓ 

^co , Namber of PfctttVes - ' < 


r 


* 


\ 


TT" 

AcVfwi-'in Pictures 


Boy is) ' ^ • ' 




















. • -r ^ 

Man • -i 




• 






' ■ - Wom^ih 






f 

\ 




Other • • . . ^' 






^ 


4^ 
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WHAT WILL YOU BE? 

Objective: To conduc a nd report the rfesults of oral Interviews;. ' 
- ^ ^ to examine the types, of careeVs available for both* 
sexes in classroom material ' ^ , 

/ • Collect and orga ni ze . inf orma ti o n on a relevant topic; 

consider non-traditional career opt^ions 
Materials: Classroom textbooks, pencil, paper, school and classroom 

' ' 1 i brary . 
Procedure: , ; 

1. Using the school and curriculum libraries, provide a variety 
of bool^s a^ou't careers on a-number of different reading levels, . . 
Display these ma teri als around the room, on a reading table, or orv 
the wintjow siTls. , • ' #. ' ^ ' * 

2. Have'^the children interview their parents on. the kinds of 
careers the parents bave. (Remember, homemaking is a cacrQer;) Have 
them ^i nd out the kind of training needed. for that career, and the 
kirid?i of dutvp's that ace associated with it. Report their results 
to the cla-ss. List separately on .the board the variety of careers 
repor^d f%>t mothers and fathers. 

3. Break . the class intq heterogeneous groups' of three to five 
children. Assign each group one of the cl a ssroom ' textbooks . Ha.ve 
them make a list of/^11 the females pictured in occupa ti ons i n that 
book. Have them do the same with pictures of males. Discuss the . 

-V ^ * ' 

differences and similarities. 



I 
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■ ' ', ^ . . * ■ • 

•4. .,As'k each cH.ild t'o decide on a career which- Interest him 
or her. Have .each gather as much information orwthat career as 



he qr she can f roin^\>o tervi^ws and book^. Create a class Fook of 
car'eer information, ' ' " , 

5., Have- chtl^dr^i^^ri ng in or drJw pictures'' of men and-womqn 
in di f feren t^occupa ti ons . • Create a classroom bulletin board of 
'these pictures. Pay particular attejcvtion to people in careers whi 



ch 



were formerly dominated by ^,ne,..'<ex ... . ' \ 



Eol 1 ow-up : 



1. Wri.te a JetteX" to a woinan in. a job that usually men 
performed. ^ 

2. Look through books and magazines and circle pictures of 
men in jobs that womeo cVyl d jtist as easily do. Do the s^me thing 
for jobs that women do ^whi-ch could also be done by men.' 
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WHAT YOU SEE ON TV 



Objective: To determine the extent of sex role stereotyping on 
"television - . ' * \ 

• V ' 

To develop critical viewing skills , , 

Materials: Paper, pencil, Television Worksheet 
Prbcedure: 

1. Have the children watch tele.vision for at .least two hours 
and respond to the questions on the Tel e vi s i o n - Wor {?s h ee t . ' • 
^ ^. * DiscuS^their responses on thie Television Worksheet 

; - 

Follow-up: 



Write a letter to your TV station felling them what you 
like and don't like about whdt's on TV. 



r 
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TELEVISION WORKSHEET * • . ^iTf 

— ■ 

Who is the main character 'of the show? 

✓ 

What kinds of ^obs do the men ha^e? 

What kinds of jobs do the. women have? 

\ 

Wha t do th e boys . d( 

4 What do the ,gi rl s do? 

What kinds of products do men advertise? ^ ^ 

What kinds of products do' women advertise? 

% ^ > 

What does J:elevision tell us about the way girls and women 5iv6? 

Vr 

What'does tel.evi s ion' tel 1 ujs about the/*way boys and men>live? 

Is the world of television like your^life? How is it different? 

What'wojld >ou like to see bays and girjs, men and women, do on 
TV that isn't'there now?^ 

What kinds of new program^ would you IMke to see,? 

t 
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YOU AND YOUR TOYS 

(Objective: To develop- awareness of sex role s te^reotypi ng in 

children toys ancT in adverti si ng "of these products * 
Materials: Toj{ packages • 
procedure: - • . 

1. Have the^Tlvl 1 dren bring in toy packages or pictures of 
toys in catalogues which have pictures of children on them. i.e. 
erector sets> science kits, nurse/doctor kfts, doll boxes, etc. 

^' , 2. A5.k each child to describe ^ither the package or picture 
and the toy that we/it in it. 

3. Have them separate the packages or pictures into'ones 
with 'only boys, only g^irls, or both boys and girls on them. 

4. Ask the following questions: 

a. How many girls play with toys that haje anly boys 
on the package? * . ' 

b. How many boys play with toys that have onl^ girls 
on the pacicage? 

c. Is there any toy which only girls should play with? 

d. • Is there any toy which only boys s.houl?!' play with? 

Fo'llow-upri/ ^ 

Have the children write a letter to the manuf ac turer ' of a 
toy whose pickaging they object to. •* 



STEREOTYP^*^ ANFT MODELS 

O'^Sective: To distinguish the denotation and conotation of 
"stereotypes" a nd '"model s '* . 

4 . 

Materials: . Paper penc i 1 , magazines, newspapers 
Procedure: , . 

^1. Ask the children to think of as many words as they can 
to ^describe girls. Then ask them for as many words as they can 
to describe boys. Put these words on the board in two columns 
and arrange, if possible, uncording to polar opposites. 

1. e. Boys ' Gi rl s 

Voud ' qui e* 

.toug,h a • soft 

leader follower ' 

messy neat 
strong weak 

s 

rough careful^ ^ 

vt^M^r zr^ * ' ' cry 
• ha ndsome * pVe tty • - 

2. Ask the children which of these words describe qualities 
which aVe good or useful for a person to have^. Put stars next to 
those quali'ties. Have the children point where it might be ^ood 

to have both qualities such as sometimes being a leader^nd sometimes 
be'ing a follower. . * 

3. Jell children that both of these col umns a rp s tet:eotypes . 
Ask them'^^o think up a definition of w4iat a stereotype is. 



4. Have them pick ou't aTl the words they would use to describe 
the Ic1n<^ of -person theywauld Vike to be. 

5. Ask sWdent^ how da they"~TTrrTrk>^tereo types are formed'. 

Day .2 - . 

1. Have children bring in pictures of people in magazines or 
newspapers or people on television who they would like to be. 
Also have them bring in pictures of people' who are not like them 

at all. Create a bulletin boai^d of tf^'positive and negative models", 
children have brought in. 

2. Ask the children what it is about the pos i ti ve , model s that 
makes us fint to be like them. 
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EXERCISES FOR JUNIOR ANP SENIOR. HUSH STUPENTS ' 



WHERE'S YOUR HEAD AT? 



ERIC 



Objectives: l^^ecome more aware of and understand the meaning 
of sex role stereotypes * 
To become more aware of the difference between tra- 
di tional roles and psyijjhol oglca 1 androgyny 
^ To develop skills in interpersonal communication 

Jo learn to participate in §mall group discussions 
To summarize and orally present material from dis- 
cussions . , 
Materials: Pencil, paper , * 
Procedure : - ^ • ' 

Expla'iri to students that everyone will participate in a serijes 
of small group disci^^sions over ^ period of eight days.. The only 
requirement is that they give'each'of the topflcs some thought, and*^ 
share thei r^^oughts with the group. Break ttie class iVito groups, of 
three to six on any criterion. Try to have approximately the same 
number of both sexes in each group. For each sessio-n that the gorups 
meet, have the groups designate one person who will be responsible 
for reporting to the, class. '^)uring the group meeting tirpe ^ ' 

the teacher should act as a member of each group for a short period. 
The teacher's role should be that of facilitator. 

Day 1 * \ ' 

Have the girls in each group write ten characteristics w/iich 
describe males. 'Have the boy^ in each group. write ten characteristics 
which' describe femal/es . Have b'oth boy^ ajid^irls write ten chafac- ^ 



.teri s ti cs" whi ch describe an i dea 1 ' pers on . 

Firs^ have females. read those characteristics which they wrote 
describing, mdl es . Let discussion follow. Then have the males read 
those characteristics ^which they wrote 'describing - femal es . Discus^- 
sion follows this. Then have all the students irt a group read the 
characteristics wtjich they thought described an ideal person. Haie 
the graup, write downj^^hose characteristics which could apply to 
either a male or female. 'Share this, description with the whole class 

Day 2 ♦ . ^ 

Have each^ person make a ?i.st of the eidvantages and disadvantages 
of being male, and another one*for being ^femal e Have' each member of 
the. group share his or h^er list. Group disj:Ussion folloi^s. Each - 
group p^resents summary of the g roup d i scus si on to the whole class. 

Day 3 - . • 

- * 

Have the stud'ents makea list of those "thi ngs w.hich they like 
about being ^*,member of tmeir oy^i^sex, and. those things" which the^r 




don-t like. Share with th^^jp^up. Share summary of discussion 
with the whole class. ^ • • ' , . 

Day 4 ' ; • " *• • 

Have* the students wri,te;up their oWn list of things they 

vyouldn't do as a member of their own sex/ Have them also list the 
things they wouldn't do as a member of- the opposite sex. Have each 

share their list with the group. Present summary of discussion 
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^. to the "class. 

■ Da^ 5 ■ , - • ^ *• - 

Have the students discuss, the meaning .o?' ■"s,tereotype" . ' Have them 
discuss any social pressures they feel to conform to .tradi tional 
s.tereotypes such as in dating. Ask them if there are any careers 
which they would not consider because of Uheir se^. Discussion 
' follows, share summary with the class. * ^ ^ ^ 

: Day 6 . 

Have the students Conduct a secret vote in the class. They 
must list their'^ex and indicate^by yes or no whether they have 
ever wished to be a member of the opposite sex. Tally results. Have^ 
the groups discuss the results of the vp^ting. Present summary of 
discussion to the class. • ^ 

.Day 7 ' ' * * J • 

Have the students ^raw their ovJnOife line writing in . whaft • t*hey • 
will-be doing at ages^ 20 through 70. Have them wri te e('*paragraph on 
'-a typical day at age 3^ Then have'them.do the same activity birt as 
a member of the opposite sex. Let the students present t^ir tiTaterial 
to'the members of their small group and discuss thfeir fi'ndi^ngs. , Pre- 
-sent summary of discussion to the class. ^ * ^ 

• . C)ay 8 , • . 

Have ti\e students make a list of all the things theyexpect to . 

b^e r^esponsible :for when th^y get married.^ Have* them also Irst the ' 

responsibilities they expect their spouses to a'ssunrfe . Some'tgpics 



. -• , ■ ; ^. 



they might ccw^id^r ftireT: who worki, ,who Jb^kes care'of Work jnr' the 

it of the house, th^ y«^/d, the pets^ who ^ ' ' 
handle^ th^ maney, ."chooses the j^Tace * to- 1ii^e\ and w(tB. 'cares for* 
* ^ * chi'l dren Have them shares their list with J^he meJUbers of "their 
< group. Pr^eseat groups* summary discussion to whble c]j.ss. 




Ob'jecti yes : 



are .depi c tejl -in 



^j^aterial s 
9 



^ • FRACTURINf'FAIRY TALE^ ^ * 

'■J . . . 

To b€ aware of th^ex rolrtTv/ 

pop'uTar fai-ry tales ^ ' - . ^' , ^ * 

To r>cognfze a'recqrring tHemf in fairy-tales 

• * • - 

To-mocJ|l a tradi ti ohal; s tyl e of writnhg 

Copies of traditipnal fairy tales, paper; pencil; 

and The Pratttcal :Pri ncess , by, Jay Whitney, Parents' 



#Waga2*tne Press, 1 969; 



•r 



^ Procejdure.: , * - . . - * * 

1. TelT^ihe stud-ents that you want th;em to .compare' two . 
fairy ta?|^- ^ ^ , ' ' ^ * 

• 2. ET^h^ have the studei^gts read, ar rea^'d to them*,, either . 
' Srrow White or Cinderella. Then read The Practical Princess . 

3. Ask them jyyjfc^ these 'two .s tor ies "^are alike^, and how are tliey 
'/different. • ^ > . 

'4. 'The4r assignment is to do either .o^e the following: 
'a. Select a fairy ta^ and rewri^te it,*^r retejl it on tape,, 
changing the se'x'of the main character^ and any other*! charac 
,^ ter necessary. 



Write or record, on tapf an or i gi nal_fai*r;y tale in' which 



t^le characters are tio t . 1 imi ted " by any. sex s tereaty pes^^ 
> 5. Have the S^tudents share thei r. 'S tor i es with p^ne another or 



wit^ lower grade children. 
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Follow-up: 

Have ttie Stude-nts bind their stories into books- for an ele- * 
mentary school 1 ibrary/ 

Have*the stCWents conduct a story program for elementary school 
children telling their own stories. i * * 

jiave the students lend their tapes to elementary school class- 



rooms 




J 
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HERSTORY 



ec ti ves 



become *aware . of ' the contributions women have jnade 

t 



Materials : 
Procedure : 



to ^ soci e 

To -stiinul ate- .students * reiidin^ in the area of bio- 
graphy^ . ^ ♦ , 

-To become famoliar with the' sch^Cl li'bracy, and 
Dewey Decimal System * ^ ^ 

School and cfassroon> "I ibrar i es , paper, pencil * 



men 



1. Given^one minute, have the" students H i st as many faino^^ 
as they can. Given another minute, ffave them list as many famous 

women as they car>^, AsIc them to rea^d their names they have listed. 

' \ )^ ' • * • . 

- 2. Discussion questions: ^ • 

a. If' we exclude people jp the enterta rnmen t fitlcl, which r 

of your lists is longer? V . » . 

• * * A' 

b. Which .of the women 'on your list are.famoijs because 

of their, ov^^h achi^^ments rather th^>) because they 

^ were married to somepne famous? — ^ i 

• 3. Eacji of the stUdents T^ asked to locate, anb read either a 

sf/)rt story or a b^bk- "f^ependi ng on ability and Ijbkary resojurces) 

' *■< , ' •* ^ * . 

abo/jt%a woitian who jias made a contribution to societj^. A lisV of names 

will be provided from which they sji^ui^ld select a name,* (The school 

.librarian should be notified prior to "ThTs assignment so that location 



5j 



of m^terial^.is facilitated.) 

4, Students will* be asked to paVticlpate in. > -notabl e' Women - 
*Book*Talk^. ^EaxTi wi 1 1 ' make .an oral presentation of « book or short 
story he o^r she has read about a fafnous or fargotten woman. They 
shpuld be able/ to answer the following questions' ini their book 



talk 



a. Who. wasr this w'onan?' ■ • - ' 

- . • '^^ 

b. What did she do tha.t was out of the or?Jinary?' . ' . 

c. Would this ^person have, been unusual if sh^ iTad be-en 



^ mah? 
d . Doe% she^ deserve to 



be remembered? 



e. Is the book or stor5' you' have read wortti recommending? 



V 



/ 
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FAMOUS OR FORGOTTEN J,j.OMrN* 



. Ab4g3il 'Adams 

Jane. Adams 
, Susan B. AnthonV 
' CI ara Barton 

Mary McLeod Bsthune 

Nellie Bly 
^Anne Brads treet 
• . ' t\1zabeth Blackwell 
»^ Amelia Bloorger^ - 

Rachel* Carson 

Shirley Chjsholm* 

Marie Curie 



I'sad^M Duncan 
Ddrothefi Dix 
Amelia Earhart 



\ 



Mdf^ger e t Fu 1 1 er 
Sar^h and. Angelina Grimke 
In.dira Gha'nd.i 
Emma -Goldman 
Martha Graham 



Fa nni e Lou Hamer 
Anne Hut()hison 
Hel en Kell er ' 
Emma Lazarus 
Margaret Mead 
Golda' Meir • 

O Margaret Mttchel 1 
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G'i 



Maria MitchelV- 
Li^re ti a Mo tt ' 
Lydia' Mott 

*Florerice^N^ghtT'ng^ile ^ 
Emmel ine-nParkh^rst 
Ro'sa Par'.ks ' ^ k - 
Trances PeYkins 
Pocahontas * T 
Leontyne Pr*ice 
rieanor Roosev.elt 
Alice Roosevel t 
Sac;a jawe'a- 
Margaret Sanger' 
Margaret Ch^as^e Sm\th , 
El i zabeth Cady Stanton 
Gloria Stein?-!! , 
Lucy Stone 

Harriet Beeche^" Stov/e 
Mari a Ta"l I'ch i ef 
Harriet Tubman 
Lillian Wa Id 
Mercy Cfti s Warren 
Phjy ris Wheat! e«y, 

t 

Emma Wi 1 Ta rd 

Mary l-lol 1 s tonecraf t 

Rrances Viright 



Obj ecti ve.s' 




WHAT^'S O/^'THE TUBE? 

^o^:fj^eYm'ine the ' frequency of >yvomen in leading roles 
on television progra'mV 

To determine tKe variety/6^f occupations which ara 
presented for males d^ryQ females. in television programs 
To develop 'critical viewing of .meliia ' 



'Mat^tal s 

Procedure 



TeT^vision- -Check! is t 



1 . ' Pas s out a copy of 



Television Checklist. As^k students 4, 



7 




fo . ke.ep .a ^ta 1 ly,. of the programs they wi]l watch. They ar;e to list 
-the title 'of the program, and tally whether the main character or 
cfjaraoters are msle or female. If there is morje than one ma i n ' c)iarac- 
Ij^r who is male, mirk just one i*n the ma.l e coTum^n.^- If there, are two 
^maici characters, 6n^ male and one fe;nale\ they are to mark-once inj' 
&acb column. - Documentaries and news " programs are^tt) be marfefed acfcord- 
ing tt! the sex of th'e annouhoer. 

In^addition they are to list all the occupations they see for^ 
males in. th-e programs, ^nd all the occupatioos they see for' females ^ 
in the programs. Tbey are then to lis»t the total number of prog^rams 
they watched', add up , the number of programs with males as ma i-n ^iiarac- 
ters, with females as na i n "th a ra c ter s , and the total number of differ- 
ent occupations in which women were employed. 

2. Have the students sign up fbr^^||€cific t4me and statio.n slots 
so that there is no duplication of effort, Viewin.g per i od ^cove red 
will be determined by the number of students and th? length of the ■ 



-5*- / 

viewing period fdr each studen^ * 

• 3^ Have the ^udei^s . pres en t their results orally to th 

class; As Ihey are presenti ng- their d^ta , record their results 

on t/ie^boaxd. These results wq^i^I d }i ncl ude aT> the .1 nf oritia t i on 

the T€l-evi,sion Checklist except the names of' th^ prbgrams. 

4. Suggested Qu estlons. for Disc us sion^t 

' a. Compare the number of male to female ^main tharactet^* 

b. Compare the number of different careers pr es entexl-f^r 

«^ 

men to the number .presented far v^emen. 
j>. wHt does television indicate about the role of^wpmerr? 
d. What does television i nd i ca t? a b^ou t the role of men? 
/ ^e. Of the shows you watc'hed, were there any characters 



on , 



f . 



whom you Wj^uld consider a model? 

What, if»any, are some changes or things you 'would -like y 

• a. \^ m > 

toseeon television. \ 



Fe 1 1 ow-up : ^ ' . ' 

Write a letter to the head of your^^^ocaV s-tation indicating 
your thoughts about the current programmi^ng . • - ' I 

Write to the head of 'one of the major networks givinfi^y&ur 

ideas regarding the types of programs y,ou woul.d like to see. 

* ; . 

Wi^th a small group of students, create , a skit of something 

.you wogld like to see on television, or a spoof on a curreot/show 



y 
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T£lE\M$ION CHECKCIST 



Male Main Occupations of 

Name of Program Ch aracter " Mai es 




TELEVISION CHECKLIST "CCont 



(lI! 



Female Main . Occupations of 
Character -Fe.maTes 



Total : To ta 1 
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■ Monday . Name 
Channel 2 . . • 

7-9 . ' . 

9-11 ^ 
Channel 4 
7-9 . 
9-11 

V 

Channel 6 

7-9 • ~ . 

-9-11 

— Tu"e?day 
Channel 2 
7-9 
• 9-11 

CKa-nnel 4 
. 7-9 . ' "/ 

9-11 ■ • / , / 

Channel 6 

7-9 * • , • . « 

Wednesday ^ ^7 

7-9 

. ' ♦g-ii 



9„ m Gj 
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' WttAT ARE YOU. BUYING? 

«• 

\ 



^bjecjtives: To determine sex role stereotyping in advertising 

Identify th^ i jnpLi c i tl y s ta ted ' el ements a message 

. in both writt.en and visual form, 
* 

M^a terial S-: Paper, pencil, magazines, newspapers - 

Procedure: . ^ - 

1. Have>s tudents bring fji all the magazines and Sunday supple- 
ments of newspapers that^ they can. Have them^qut out all th^ 
pictures of peop\^e in ads that they see, -and s epa ra te^ the" pic tures 
into piles of ads with men arid/or boys, and ads w^itb Women and/or 
girls.. 

2. 'Have-^em organize the ads into categories bashed o.n- product s , 
*i.e. domestic cleansers, deSkloran ts*, food, cars. 

3. Ask'tfie following questions: " 
What kind of products ha>7e pictures of wonien on them? 

b. Are these produc ts ' bough t or used by women" or men? 

c. Jo whom do these ads appeal? , « ^ ' , ^ 
' d. V/hat kinds of pVod'uQte iiave' pictures of men onr them? 

. Ar? these products bought or used^by women or men? 

f. To whom do these ads'appeal? , ^Hi ' 

g. What bes'ides the product, are the advertiser's selling.? 

h. What is the Implici-t message th^se ads? Wha.t will ^ 



the buyer gain by having this product?. 



6.6 
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10 • Th« South B«ftd TflbuM, Thorvdoy, Jonoory 2t 1977 • 




Voice of 

the peoples 



'Shame on you, working ddrhes!' 




Women- really needed the ERA.' 
Hut!' Tna^ hoi^wife and think U*s 
very low 'o/ you so-called vW)men to 
work. Why can^ the men do their 
jo^jp*^ Espeaaily the ones who need 
work, the ones who are conrung out ofC 
prison, or the n^n who ^re always 
lafldoff \ ^ ^ • 

Shame on you dames for taking 
jobs in factones, or clinibing tel^ 
phone pofes: or are fire fight^~ etc 

Sure, if yoti worhen need io work, 
there are other places such as hospi- 
tals and i;estauranta where wonrten 
are really 'needed If you ladies can 
leave jobs open for the nf>en then 
there wouldn't be as niany robbenes 
or cnmes as there are 

If wonDen want as much money as 
men nnake, let them work as hard as 
men with ,to e.ctra pity Let them 
work to get ugly muscles and ugly 
cracked hands they even^come oirt 
of places smelling like a nnan. 
' Will my boys have jobs when ihey 
^ow up'' Probably not, because you 
money-hungry .dam^ will be working, 
a ma^'s job. Conne'om housewives,*' 
we have nghts too Let's wake up..' 
girls, and worlMft a nH>re feminine 
^lace After aH vihere in vour femini- * 



South Bend 



A HOCISEWIF?: 



. IS -THERE NOTHING LIKE ;i DAME" ? 

» ^ ' ^ ' 

ft ~ 

Objectives: To examine written material for^fal^e assumpti ons » 

ino4ical arguments, inadequate reasoning, unsupported 

* ' jgeneral i zations , and emotive language 

To organize an argument by deteKminin^^ information 

needs based /n .aTia lyTfs^'of^^ problem, logically 

organizing the information, and presenting it in oral' 

^and/or written form • ' ^ 

To examine words^«fqr their denotation and connotation 

Mat'erials: Letter to tKe Editor, paper, pencil ^ ^ ^ 

. Procedtjre : * * f - ' • 

• I* ^ 

1. Pass out a copy of Letter to the Editor, ExplaivO that 
this letter was sent by an anonymous housewife to thk Voiee of the 
People column, H^av^ the students read the letter in class. 

2. Have them answer the following questions- regardi ng the 

y . ^ 

letter: « " ' % 

3. What is the cannotation of the word "d%ipes" in t^^ 

1 , I * 



letter? Compaie that to the connotations of the words 



"ladies" and "//omen*", and 'ih ous ewi ves . " ^ 
What does the author think is a "feminine" place to 
work ? How arre these places "feminine"? 
Write a definition for the word "femininity" which wquld- 
be accep.ted by the author of. the letter. Write, your own 
deViqi^ion af this word. Compare it with the dictionary 
de/i ni ti on . ^ j 



n •'•>-. • ■ • ■ \ ' * ^ 

3. ^Ask studems to . exami ne-^e letter and^vdj^uate tKe*evv- 
dence; wh ich* is presented , to sapport^the author^ froiftt ofv^few. 
The jle'tter^sljould bfe^a^amined for n t s arguments and^eval ua ted on , 
the-'basis of logic-, reason, evidence,' la^'iguage and general* za tTons'.^' 
Ihe^ student need nAt disagree, with the author of the letter nh.^order 
'to evST ua te "i t . The stu'denfc should expect- to do some, rea^Bpti on 
whether th« arguments f>.resented are, fn f-a^:, b'ased on-accTfrSte ^ 



^qum( 



statistical intimation. / ^ ^ 

The 'e\AaTuation of the i et ter - shoul d be pre^^^d i/) wr i tten #briTt>* 
• from'^/hich a\) -oral presentation will be made 

Follow-yp: % • - , ^ f ' 

. Wr I'te -a- 1 etter to the Voice o f tlie" Peopl e responding t^ ^the ~ 

author, "A, Housewi f e . "/ • 1^ ^ ' 

' " ^, y . ' . . ^ ' 

Write a comparable lefer from a per?on holding a point ^of ' 

view af'the ath-er ex.trem# from "A Housewife-." * ' 



i 




i 



. 4 
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